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Overview
• Documenting experiences during the COVID-19 pandemic is 

crucial to preserving history.
• Especially from our community's youngest citizens to not only get 

their insights on the pandemic, but how their research can promote 
engagement in historical empathy (HE).

• This project is a collaboration between a college of education, a 
local historical society, and a local non-profit organization where 
high school students conducted local history research to document 
and learn about diverse experiences of community members 
during the COVID-19 pandemic



Funding

Funded in-part by a grant from the Library of Congress Teaching with 
Primary Sources program. Content created and featured in 
partnership with the TPS program does not indicate an endorsement 
by the Library of Congress. A Mercer University Office of the Provost 
Humanities Seed Grant also funded part of this project.



Brainstorm
Share in the chat from a scale of 1(lowest) to 5 (highest) how you 

would rank your knowledge about:
• Historical empathy
• The C3 Framework
• Teaching about the historical significance of the COVID-19 

pandemic

Feel free to share!



What is Historical Empathy?
The three aspects of HE are:
• Historical Contextualization—a temporal sense of difference that includes 

deep understanding of the social, political, and cultural norms of the time 
period under investigation as well as knowledge of the events leading up to 
the historical situation and other relevant events that are happening 
concurrently.
• Perspective Taking—understanding of another’s prior lived experience, 

principles, positions, attitudes, and beliefs in order to understand how that 
person might have thought about the situation in question.
• Affective Connection—consideration for how historical figures’ lived 

experiences, situations, or actions may have been influenced by their affective 
response based on a connection made to one’s own similar yet different life 
experiences. (Endacott & Brooks, 2018, p. 209)



Major Components of the C3 Framework
Inquiry Arc- formative and summative assessment throughout 
• Dimension 1- Staging Inquiries with Big Ideas and Compelling 

Questions
• Dimension 2- Curricular Standards for the 4 Core Content Areas 

of Social Studies
• Dimension 3- Analyzing Evidence with Primary and Secondary 

Sources
• Dimension 4- Communicating Conclusions and Taking Informed 

Action



Historical Empathy-C3 Framework 
Relationship



Project Design
• The project design aligns with the National Council for the Social Studies (NCSS) 

College, Career, and Civic Life (C3) Framework and it's four dimensions:
• Dimension 1: Staging inquiries with reflection on Big Idea- Uncertainty 

and Compelling Question- should times of uncertainty be recorded for the historical 
record?

• Dimension 2: Connects to the 9-12 standards for history, civics, economics
• Dimension 3: Primary source analysis from Library of Congress archives, community 

artifacts, (photographs, signs, poetry, newsletters, videos, songs, text messages, social 
media posts, etc), oral history interviews with virtual notebooks

• Dimension 4: Answer compelling question with a historical analysis essay, and take 
informed action through creation of a community exhibit and companion book 
documenting the origins of the pandemic, community experiences, reflections, and 
research process

• All materials and activities were accessed and completed by students using a 
Google Classroom, regular zoom conference calls, and two in-person workshops



Implementation
• Jamboard reflections on what students think about the big idea “uncertainty” and whether 

times of uncertainty should be documented for the historical record while reflecting on 
their own experiences

• Implementation of TPS strategies of LOC archives to write a collaborative essay on the 
origins and impact of the pandemic in the US and globally

• Groups worked in virtual notebooks collecting artifacts, analyzing perspectives and 
contexts of the artifacts, and provided rationales for why these artifacts were important for 
the historical record

• Many student reflections throughout the artifact collection, word clouds, surveys, 
questionnaires,  interviews

• Use of Historical Empathy Measurement Rubric to determine students' demonstration of 
historical empathy from work samples, responses to survey, interviews, open-ended 
questions



Participants and Study Site
• 30 high school students who are sophomores, juniors, and seniors 

at four high schools located in a metropolitan region of the 
Southeast
• Students self-identified as Asian, Indian, White, African American
• More self-identified girls participated in this project than boys
• Enrolled in an extra-curricular leadership program
• Two-year program, must apply and meet GPA requirements, 

letter of recommendation, resume highlighting community service
• Collaboration with a four-year private university with graduate 

programs and a local historical society



Student Responses- Historical Empathy
Historical contexts             Perspectives           Affective Connections



Big Idea and Compelling Question Reflections on 
Google Jamboard



Historical Analysis Essay Excerpts
"Everyone’s lives—students, parents, teachers, frontline workers, and so many 

others—were turned upside down after the emergence of COVID-19 in the United 
States and around the world. Schools closed, and the students were thrilled; some 
thought that they were getting an extended vacation of sorts, while others were 
relieved they would not have to take a test they had the next day."

"We were caught off guard in a wave of uncertainty. Uncertainty at that time meant 
not knowing what the future held, specifically for students not knowing whether 
school would start in-person or if we could do simple things like go grocery shopping 
or meet with people in public without risking both parties’ lives."

"It is incredibly important to document people’s experiences during a significant time in history like the 
COVID-19 pandemic. This documentation helps us understand the statistics and the impacts of the 
pandemic from different perspectives. Additionally, the emotional aspect of the pandemic cannot be 
understood without knowing the effects of COVID-19. Not only does analyzing people’s experiences 
give a sense of the emptiness of what were once prosperous monuments of human culture, but it 
also provides a newfound understanding to how desperately people need human connection."



Photography Virtual Notebook Sample



Literary Virtual Notebook Sample



Audio Visual Notebook Sample



Oral History Virtual Notebook Sample
Student with Fulton 
County District Attorney, 
Fani Willis

Student with Georgia 
Governor Brian Kemp

Student with Johns Creek 
Mayor John Bradberry

Students with Ms. 
Margolis of Emory Johns 
Creek Hospital

Students with Andy 
Stanley of Northpoint 
Community Church



Action Shots
LOC TPS Research for Essay        Student Curation of Artifacts for Exhibit



Action Shots- Community Events (Scan 
QR Code for Virtual Tour)
         



Implications for Social Studies Instruction

• Share your thoughts to the following questions in the chat:
• How might you be able to implement the C3 Framework to promote 

historical empathy with your students?

• Could a local history research project about the impact of COVID-19 on 
your students’ communities be feasible?



Conclusion
• The C3 Framework is a powerful tool that can support students in analyzing 

contemporary historical issues such as the pandemic to demonstrate  historical 
empathy 

• Engaging students in the process of documenting diverse experiences during the 
COVID-19 pandemic can contribute to the historical record about how school 
districts, universities, and other community institutions can respond with policies and 
procedures that support teachers, students, and stakeholders if a 
future educational disruption occurs.



Thank you for coming to our presentation!
Questions?

Katherine Perrotta perrotta_ka@mercer.edu

Katlynn Cross Katlynn.cross@live.mercer.edu
  
Julie Maurer jmaurer@gc.cuny.edu

Irene Sanders sanders@leadershipjohnscreek.com

Shruthi Balachandar shru11thi@gmail.com 
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