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Overview

* Documenting experiences during the COVID-19 pandemic is
crucial to preserving history.

* Especially from our community's youngest citizens to not only get
their insights on the pandemic, but how their research can promote
engagement in historical empathy (HE).

* This project is a collaboration between a college of education, a
- local historical society, and a local non-profit organization where
high school students conducted local history research to document

and learn about diverse experiences of community members
during the COVID-19 pandemic
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Brainstorm

Share in the chat from a scale of 1(lowest) to 5 (hlghest) how you T g
would rank your knowledge about: . .

* Historical empathy
* The C3 Framework




What is Historical Empathy?

The three aspects of HE are:

* Historical Contextualization—a temporal sense of difference that includes
deep understanding of the social, political, and cultural norms of the time
{)erlod under investigation as well as knowledge of the events leading up to

he historical situation and other relevant events that are happening
concurrently.

* Perspective Taking—understandin%of another’s prior lived experience
principles, positions, attitudes, and beliefs in order to understand how that
person might have tilought about the situation in question.

* Affective Connection—consideration for how historical figures’ lived
~experiences, situations, or actions may have been influenced by their affective
response based on a connection made to one’s own similar yet different life

experiences. (Endacott & Brooks, 2018, p. 209)
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Major Components of the C3 Framework

Inquiry Arc- formative and summative assessment throughout

* Dimension 1- Staging Inquiries with Big Ideas and Compelling
Questions

 Dimension 2- Curricular Standards for the 4 Core Content Areas
of Social Studies

* Dimension 3- Analyzing Evidence with Primary and Secondary

~ Sources

» Dimension 4- Communicating Conclusions and Taking Informed
Action |
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Historical Empathy-C3 Framework

Relationship

C3 Framework-Historical Empathy Connection

C3 Framework

Historical Empathy

Dimension 1~ Staging Inquiries with
Big ldeas and Compelling Questions

Activate prior knowledge of what students
know or want to know about historical
contexts, perspectives on issues, relevant
experiences

Dimension 2~ Content Connections

Align the inquiry of historical contexts and
curricular standards in the C3 for history,
economics, geography, civics

Dimension 3~ Evaluating Evidence
from Secondary Sources

Students analyze evidence from secondary
sources to explain the socio-economic, political,
cultural contexts of historical time periods

Dimension 3~ Evaluating Evidence
from Primary Sources

Students analyze evidence from primary sources
of first-hand perspectives of people who
experienced, witnessed, lived through the socio-
economic, political, cultural contexts of
historical time periods

Dimension 4~ Communicating
Conclusions

Cite evidence from primary and secondary
sources to answer compelling questions and
discuss/debate/deliberate the big idea to explain
how past and present differ, and historical
significance to contemporary times

Dimension 4~ Taking Informed
Action

Students discuss how to apply what they
learned from primary and secondary source
analysis to real-life situations, personal

experiences, affective reactions to content




Project Design

* The project design aligns with the National Council for the Social Studies (NCSS)
College, Career, and Civic Life (C3) Framework and it's four dimensions:

Dimension 1: Staging inquiries with reflection on_Big Idea- Uncertainty
and Compelling Question- should times of uncertainty be recorded for the historical
record?

Dimension 2: Connects to the 9-12 standards for history, civics, economics

Dimension 3: Primary source analysis from Library of Congress archives, community
artifacts, (photographs, signs, poetry, newsletters, videos, songs, text messages, social
media posts, etc), oral history interviews with virtual notebooks

Dimension 4: Answer compelling question with a historical analysis essay, and take
informed action through creation of a community exhibit and companion book
documenting the origins of the pandemic, community experiences, reflections, and
research process

« All materials and activities were accessed and completed by students using a
Google Classroom, regular zoom conference calls, and two in-person workshops



Implementation

* Jamboard reflections on what students think about the big idea “uncertainty” and whether
times of uncertainty should be documented for the historical record while reflecting on
their own experiences

* Implementation of TPS strategies of LOC archives to write a collaborative essay on the
origins and impact of the pandemic in the US and globally

* Groups worked in virtual notebooks collecting artifacts, analyzing perspectives and
contexts of the artifacts, and provided rationales for why these artifacts were important for
the historical record

* Many student reflections throughout the artifact collection, word clouds, surveys,
~_questionnaires, interviews

« Use of Historical Empathy Measurement Rubric to determine students' demonstration of
historical empathy from work samples, responses to survey, interviews, open-ended
questions
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Participants and Study Site

* 30 high school students who are sophomores, juniors, and seniors
at four high schools located in a metropolitan region of the
Southeast

e Students self-identified as Asian, Indian, White, African American
* More self-identified girls participated in this project than boys
* Enrolled in an extra-curricular leadership program

* Two-year program, must apply and meet GPA requirements,
letter of recommendation, resume highlighting community service

* Collaboration with a four-year private llanGI‘Slty with graduate
programs and a local historical society
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Student Responses- Historical Empathy

Historical contexts Perspectives Affective Connec

el

the most important thing | learned about the COVID-19 pandemic as a result of working on this The most important thing | learned about the pandemic as a result of working on this project is . The most important thing | learned about my community as a result of my work was that the
project was the impact on global health and economies: The COVID-19 pandemic has had how varied the impact was on different communities with different economic and social panic, chaos, and feel'”gs of confusion Wereinotimy:owo; All rnem?ers of my-community felt
profound effects on global health and economies, with widespread illness, loss of life, and aspects/situations. % the:same way and were in a way more unified through this e’)'de"'_"c‘ Learning how to be
o A . s : 5 e i | empathetic towards others when | do not know what goes on behind the scenes allowed me to
economic disruptions. It has exposed health inequalities, socioeconomic disparities, and " T i . f .
. ' diversify my knowledge and understanding towards societal interactions.
s h . e 4/17/202310:37 AM > Yy
vulnerabilities in healthcare systems, underscoring the need for preparedness, resilience, and A & 5 y
equitable access to healthcare resources. ! ! _, o 4/22/2023 04:51 PM

Siad

Working on this project allowed me to see the hinderment this pandemic had on everyone's
definition of a normal life. With the many different activities, hobbies, and journeys that people
from the same community have, | learned that the pandemic was no exception for anyone.
Everyone was equally affected and faced their own challenges and problems.

4/19/2023 03:26 PM Yes, throughout this project, | mainly researched the literary artifacts created during COVID-19
’t - - § _ = pandemic, and | had a chance to look at various tweets my high school principal made. |
e A » < & m;‘ - s i learned that even the important school faculty members were first unknown with how the
event is going to progress, and they posted try-out of new technologies to continue their job as
teachers. This was really impressive with how quickly they adapted to the new normal and tried
using new way to do their jobs.

Yes. The project furthered my understanding of how Covid-19 upended the lives of so many
people locally, nationally, and world wide. Researching Covid-19 gave me a much wider grasp

4/22/2023 04:51 PM

on the effects of the pandemic on small businesses, medical workers, teachers, and many other
occupations in which peoples’ day to day lives completely changed.

4/22/2023 10:49 AM

This project helped me learn more about the people and issues in my community, so now | feel
much more comfortable getting deeper involved and taking action on issues | am concerned
and feel strongly about.

4/26/2023 05:15 PM

Thankfully, my family had mostly stable conditions to work in, but | was oblivious to the fact
that m any people faced hardship during this time whether it be financial, emotional, or
physically.

4/15/202310:55 AM

Yes, depending on the way in which we contextualize the past, it can change our outlook on the

past and in our research. For example, seeing the pandemic as a time of effective adaptation
and unity puts my perspective of the pandemic as something that resulted in our society to
evolve.

4/21/2023 08:40 AM

Working on this project contributed to my understanding of the role of citizens in taking
informed action on a community issue because seeing how covid affected our community and
how certain citizens had to take roles to help other citizens such as giving out masks or food

delivering drivers for the community.

| learned that, regardless of the many struggles we saw, mainly in death, we are so incredibly
fortunate to live in a community that is so funded and full of resources that we had a much
more reliable safety net than countless other communities.

4/18/2023 10:45 PM

4/19/2023 03:26 PM

4/18/2023 07:56 PM

Working on this project contributed positively to my understanding of how historical contexts
can impact and shape people's perspectives in the past because while working on this project,
my group did lots of research on this. We found that historical contexts set precedence,

whether apparent or not, and can be learned from in order to better handle any similar arising
situations.

Yes, we saw how people thrived but we also saw people’s failures. These failures are something
that | thought we can fix now. Especially in retirement homes, | found that there are a number
of activities socially, physically, and in mental health that could’ve helped our elders stay
moving and stimulated with cooped up.

Yes, during this project, our group did our best to gather a diverse set of artifacts from a
diverse group of people. In order to do that, we had to critically thinking about how
experiences differed within each sub- communities in our area experience. Talking to people
from these differing communities helped me get a better idea of how their context affected how §
they lived, thought, and felt during the pandemic.

4/17/2023 10:37 AM 4/15/2023 10:55 AM

4/15/2023 10:46 AM



Big Idea and Compelling Question Reflections on
Google Jamboard
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Historical Analysis Essay Excerpts

"Everyone’s lives—students, parents, teachers, frontline workers, and so many
others—were turned upside down after the emergence of COVID-19 in the United
States and around the world. Schools closed, and the students were thrilled; some
thought that they were getting an extended vacation of sorts, while others were
relieved they would not have to take a test they had the next day." - *_m:

"We were caught off guard in a wave of uncertainty. Uncertainty at that time meant |
not knowing what the future held, specifically for students not knowing whether
school would start in-person or if we could do simple things like go grocery shoppmg

or meet with people in public without risking both parties’ lives."

"It is incredibly |mportant to document people s experlences durlng a 5|gn|f|cant t|me in hlstory like the
COVID-19 pandemic. This documentation helps us understand the statistics and the impacts of the
pandemic from different perspectives. Additionally, the emotional aspect of the pandemic cannot be
understood without knowing the effects of COVID-19. Not only does analyzing people’s experiences
give a sense of the emptiness of what were once prosperous monuments of human culture, but it

also provides a newfound understanding to how desperately people need human connection."




Photography Virtual Notebook Sample

Miscellaneous Collection

Aabha Muley - The feelings of tension

Aabha Muley - COVID-19 definitely restricted many things are seen on a man’s face as he is

for us, but we could still help our communities. In the picture,
my grandmother is seen packing lunches for underserved

students in India with a mask on.

Aabha Muley -
The feelings of
pride are seen
on a young
boy’s facc after
receiving the
COVID-19

vaccine in India.

receiving the COVID-19 vaccine for the
first time in India.

Aabha Muley - My brother and I wanted to
continue learning tackwondo during COVID.
This picture shows us posing with our master
in celebration of passing our belt tests.

Aabha Muley - My younger brother
is seen feeling nervous waiting for
his second COVID-19 shot.

Aditi Satgharc- A picture from Junc
2020 of getting the second COVID
shot, in preparation for school

Sana Fatima - My brother went to
the Wellstar Hospital in North
Fulton during peak covid times.
The wait time was over 3 hours as
there were no beds available. He
was then put in a hallway bed to
ninimize contact with other Covid

Lakshana Ramanan - A picture of a atients

negative Covid test. The feeling was

very anxious waiting for the result

and it shows the type of test taken.
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Literary Virtual Notebook Sample

Miscellaneous Collection
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Audio Visual Notebook Sample

Screenshots and video links

Johns Creek 2V Vg
https://www.youtube.com/watch?v=V61T9JQTwbo COVID-19 Response Tk

https://mail.google.com/mail/u/0?ui=2&ik=3ff92b 7404 &attid=0.0&permmsqid=msqg-
£:1749884416271724885&th=1848d69af5de3155&view=att&disp=safe
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Oral History Virtual Notebook Sample

Student with Fulton
Student with Georgia County District Attorney,
Governor Brian Kemp Fani Willis

Students with Andy Students with Ms.

Stanley of Northpoint | Margolis of Emory Johns
Community Church Creek Hospital
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Action Shots
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Implications for Social Studies Instruction




Conclusion

* The C3 Framework is a powerful tool that can support students in analyzing .
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empathy

-+ Engaging students in the process of documenting diverse ex
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Thank you for coming to our presentation!
Questions?

Katherine Perrotta perrotta ka@mercer.edu

SAME STORM,
DIFFERENT BOATS

Katlynn Cross Katlynn.cross@live.mercer.edu -

Julie Maurer jmaurer@gc.cuny.edu

~ Irene Sanders sanders@leadershipjohnscreek.com
i* , |

7 f'fShruthiBalachandar shrullthi@gmail.com
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