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During my first year teaching high school social studies, 
20 years ago, one of my most successful assignments was to have 
students compare the treatment of Andrew Jackson in different 
editions of the same textbook, Lewis Paul 
Todd’s and Merle Curti’s The Rise of the 
American Nation. Students quickly noted 
that the 1966 edition portrayed Jackson 
squarely as a man of the people, with 
virtually no mention of his pro-slavery 
and anti-Indian policies, while the 1977 
edition provided a more multi-sided view. 
Under questioning, many students could 
articulate why historians might change 
their views of the past, and how such 
changes in “history” both reflect and cre-
ate changes in how we see our society. In 
this instance, students could readily see 
the impact of the civil rights movements 
in helping to create a more inclusive, and 
more critical, history.

So I was excited to hear about History 
in the Making, a book that applies on a 
much broader scale my little comparison. 
Compiler Kyle Ward has read dozens of 
U.S. history textbooks, dating from 1794 to 1999, and has 
juxtaposed a few paragraphs on a single topic from several 
textbooks, so readers may see how the language, interpretations, 
and concerns have changed over the years. Thus, we have seven 
accounts of the Boston massacre, arranged chronologically from 
1823 to 1996. These include an 1855 account which invented 
dialogue for the historical actors to create a smooth narrative 
flow, and an 1866 account—just as the Civil War ended—which 
was the first to record the name of the “gigantic negro,” Crispus 
Attacks, who led the crowd and suffered a martyr’s death.

There are 50 such chapters, extending in time from “Native 
American Relations with the New Settlers” to “The Reagan 
Revolution.” Ward includes broad topics such as “African 
Americans and Reconstruction,” and specific ones, such as 

“Truman Fires MacArthur” and “Anne Hutchinson.” He 
includes topics that only began to receive much coverage years 
after they occurred, such as “Japanese Internment,” and topics 
that used to figure more prominently in textbooks than they do 

now, such as the influence of French Huguenots in the settlement 
of colonial St. Augustine. Ward contributes a brief introduction 
for each chapter, providing the overall context for the events 

and themes that they raise, and a briefer 
note on each textbook excerpt, alerting 
the reader to ideas to look for, or noting 
how the date of the account might have 
influenced its telling.

The result will interest all social stud-
ies teachers. History in the Making easily 
lends itself to classroom activities at all 
levels, as the excerpts can be examined 
in class. Middle school and Advanced 
Placement students alike will profit from 
the contrasting accounts—some glaringly 
evident, some quite nuanced—that Ward 
presents. Indeed, Ward’s 2004 book, 
History Lessons: How Textbooks from 
Around the World Portray U.S. History, 
co-edited with Dana Lindaman, has 
already provided classroom teachers with 
the opportunity to have students analyze 
how authors’ and societies’ viewpoints 
affect the writing of history.1

Among the best topics for analysis by students will be those 
on the Mexican War, the World War I Espionage Act, and 
the Tonkin Gulf incident. In each case, the earlier textbooks 
accept U.S. actions as justified, or as presented by officials, 
while recent textbooks adopt a more critical attitude. Chapters 
on Anne Hutchinson and on the Mormons also clearly show 
change over time, although in less predictable ways, and thus 
will be great for classroom use. An 1830 account celebrates 
Hutchinson’s popularity, while an 1874 account attributes her 
banishment to political conflict among Massachusetts’s male 
leaders. A 1944 account—the time of Franklin Roosevelt’s “Four 
Freedoms”—portrays Hutchinson as an advocate of religious 
liberty, while a 1995 account sees her as an early model for 
feminism. The 1866 account of the Mormons is openly con-
temptuous of the group, while the 1897 account is more positive. 
Ward neglects to mention here that Utah had become a state in 
1896, and students could be encouraged to speculate on how 
that event might have influenced textbook coverage.
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Two other gems that Ward unearthed 
must also be mentioned. An 1849 
textbook account of the Cherokee 
removal, unlike so much early cover-
age of American Indians as “savages,” 
labeled this group “civilized” and 
clearly sympathized with them over 
President Jackson. A 1912 account of 
the Salem “witchcraft” persecution also 
has a decidedly modern cast, attribut-
ing the “witchcraft troubles” in part 
to “dangers from Indian attacks that 
impended about the year 1691” (p. 67). 
Historian Mary Beth Norton recently 
published a book developing this thesis, 
but her 1994 textbook, A People and a 
Nation, excerpted here, did not men-
tion this cause.2

Unfortunately, Histor y in the 
Making also has significant problems, 
which limit its usefulness. Ward’s 
grammar is appalling, which sets a bad 
example for student readers, and raises 
questions about whether the transcrip-
tions of the textbooks are accurate. 
Indeed, there are clearly words miss-
ing in an excerpt on the Social Security 
Act, and the introduction to an excerpt 
on Sherman’s march makes little sense, 
probably due to awkward prose.

More importantly, many of Ward’s 
comments on the excerpts are ques-
tionable. For example, Ward states 
in a chapter on Jimmy Carter and 
the Camp David Accords that Carter 

“continues to get trounced in U.S. his-
tory textbooks” (p. 334), but neither 
of the excerpts presented sustain this 
judgment. The introduction to an 1830 
textbook account of Anne Hutchinson 
asserts that “the only students allowed 
to read this passage in the 1830s would 
have been the sons of wealthy white 
Americans” (p. 58), ignoring the com-
mon schools open to students of dif-
ferent backgrounds and both genders 
in New England and in the Midwest. 
Ward asserts (p. 234) that topics such as 

“The Seneca Falls Movement” did not 
show up in textbooks until the 1970s, 
but two pages later his book features an 
excerpt on this topic from 1961.

Ward often fails to provide adequate 

contextual information about the text-
books or the time period which a casual 
reader or student might not be aware 
of, and which would strengthen the 
analysis. Thus, Ward might discuss 
the antagonism between Whigs and 
Democrats in the age of Jackson, and 
the prominence of Whigs in teaching 
and publishing, as background for the 
sympathetic attitude toward Cherokees 
expressed in that 1849 textbook. Nor 
does Ward note in his introduction 
that two passages he presents on the 
Espionage Act of 1917, one from 1920 
and one from 1948, were both written 
by David Muzzey. Noting that juxta-
position would have allowed Ward 
to comment on changes in interpreta-
tions between these years, and to have 
readers consider whether Muzzey was 
guilty of writing what his critics called 

“treason texts.” 3

Ward’s superficial commentary 
stems, perhaps, from a broader draw-
back of all but ignoring current schol-
arship on the development of U.S. 
history textbooks. In his woefully 
inadequate overall introduction, the 
most recent reference on this subject is 
to Frances FitzGerald’s 1979 America 
Revised: History Schoolbooks in the 
Twentieth Century. Pathbreaking as 
that book was, it is hardly definitive, 
and more recent work by Gary Nash 
and the National Center for History in 
the Schools, among others, has correctly 
emphasized the long history of battles 
over how U.S. history is presented in 
textbooks.4 A serious introduction 
would have provided stronger context 
for those reading the textbook excerpts, 
and might also have led Ward to choose 
topics and excerpts more carefully, to 
highlight important points. For example, 
Ward includes excerpts from textbooks 
co-authored by Charles Beard, but pro-
vides no indication of Beard’s conten-
tious economic interpretation of the 
adoption of the Constitution.

Ward also indiscriminately mixes 
textbooks produced for secondary 
schools with those produced for col-
lege-level survey classes, thereby less-
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answering state trivia questions.

Franklin D. Roosevelt 
Presidential Library and Museum
www.fdrlibrary.marist.edu

There are two well-designed curricu-
lum guides available for teachers. One 
is on the plight of farmers during the 
Great Depression and the other is on 
the role of African American soldiers 
in World War II.

Harry S. Truman Presidential 
Library and Museum
www.trumanlibrary.org

The educator’s section has several cur-
riculum plans designed by the National 
Endowment for the Humanities. They 
include lessons on the Cold War, the 
end of World War II, the Korean War, 
and the Red Scare. There is also a les-
son on analyzing primary sources.

Dwight D. Eisenhower 
Presidential Library and Museum
www.eisenhower.archives.gov

The educator’s section features a 
description of the Eisenhower Library’s 
Five Star Leaders program, in which 
students from grades 8–12, as well as 
at the college level, work with adults 
to solve problems, accomplish a mis-
sion, or confront a crisis. It includes a 
half-day workshop at the Library in 
Abilene, Kansas. There are also cur-
riculum packages designed for the K-8 

grades on a wide variety of topics and 
issues.

John F. Kennedy Presidential 
Library and Museum
www.jfklibrary.org

When you open this site, you hear 
a stirring excerpt from JFK’s “Ask 
not what your country can do for 
you” speech. There are a tremendous 
amount of student activities and teacher 
resources. The Kennedy Library spon-
sors one- and two-week conferences 
and workshops where teachers can 
earn professional development credit. 
This website is particularly “teacher-
friendly.”

Lyndon Baines Johnson Library 
and Museum
www.lbjlib.utexas.edu/

One of the highlights of my LBJ 
Library visit was a “Family Album,” in 
which Lady Bird Johnson’s biography 
and accomplishments are recounted. 
Another was the lifelike replica of 
Johnson telling five stories about 
growing up in Texas. There are many 
teacher resources, as well as samples 
of winning History Day projects.

The Nixon Library and Museum
www.nixon.archives.gov

I was pleasantly surprised by the 
“user friendliness” of this site. There 
are some great lesson plans including 

“Beyond the Playing Field: Jackie 
Robinson, Civil Rights Advocate” and 

“Constitutional Issues—Watergate and 
the Constitution.” This latter one was 
notably well-balanced. Another lesson 
plan focuses on Nixon’s historic trip 
to China.

Gerald Ford Presidential 
Library and Museum
www.fordlibrarymuseum.gov/default.asp

For some reason, the Ford Library is 
in Ann Arbor while the Museum is in 
Grand Rapids. The website, however, 
includes the resources of both. While 
there are some interesting pictures of 
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High school students nationwide are 

invited to participate in the 2008–2009 

“Being an American” Essay Contest, which 

explores the rights and responsibilities of 

American citizen ship. Administered by 

the Bill of Rights Institute, a non-profit 

educational organization outside of 

Washington, DC, the contest offers cash 

prizes totaling more than $189,000 to 

both students and their teachers, as well 

as all-expenses paid trips to the nation’s 

capital to see historical sites as well as 

view the federal government in action.

The contest challenges high school 

students to address the following ques-

tion: “What civic value do you believe is 

most essential to being an American?”

More than 17,000 students have par-

ticipated in the contest since it began 

two years ago. This is the first year in 

which high school-aged students from 

every state will be eligible to enter the 

contest.

The names of the top three prize 

winners in each of nine regions will be 

announced at a special Washington, DC 

Awards Gala in the spring of 2009. The 

first place winners in each region, and 

their sponsoring teachers, will receive 

$5,000 cash awards; second place win-

ners $2,500; and third place winners 

$1,250. Honorable mention prizes of 

$250 will be awarded to 63 students, 

seven from each region.

Teachers are encouraged to incor-

porate the essay contest topic into the 

classroom. Lesson plans meeting state 

and national academic standards and 

supplemental materials are available 

at no charge from the Bill of Rights 

Institute.

Visit www.BeingAnAmerican.org to find 

complete rules and lesson plans.

The contest is made possible by a grant 

from the John Templeton Foundation 

(www.templeton.org). For more information, 

contact: Rachel Bezanson at 703-894-

1776, ext. 25. Deadline for essay sub-

missions is December 1, 2008.

Since 1946, the Fulbright Teacher 

Exchange Program has helped nearly 

23,000 teachers and administrators 

contribute to mutual understanding 

between the United States and countries 

around the world. For U.S. teachers, this 

opportunity involves a year, semester, or 

six-week direct exchange of teaching 

positions with a counterpart in another 

country teaching the same subject(s) at 

the same level. Fulbright program staff 

match U.S. and overseas candidates in 

the spring of each year. Each candidate 

and each school must approve the 

proposed matched-exchanges before 

final selections are made. U.S. teachers 

of social studies (K–college) and other 

related subjects may also be eligible to 

participate in one of two summer semi-

nars in Italy or Greece. For more specific 

requirements and information, please 

see www.fulbrightexchanges.org/base/ apply.asp. 

Deadline for the 2009-10 program 

year is October 15, 2008.

The Northeast Asia Council (NEAC) of 

the Association for Asian Studies (AAS), 

in conjunction with the Japan-US 

Friendship Commission, supports a vari-

ety of grant programs in Japanese stud-

ies designed to facilitate the research of 

individuals, improve the quality of teach-

ing about Japan on both the college and 

precollege levels, and integrate the study 

of Japan into the major academic disci-

plines. Individual appli cants must be U.S. 

citizens or permanent residents. 

For example, there are grants to 

teachers for instructional materials. 

These normally will not exceed $1,000. 

Instructional materials grants may 

include books, CD-ROMS, videos and 

other materials that would assist faculty 

at small institutions who would other-

wise be unable to obtain audio-visual 

materials for their Japan-related courses. 

Information about this and many other 

grants can be found at www.aasianst.org/

grants/main.htm. 

Awards and Grants

Available to secondary school teachers of American 
history, American government or social studies to 

undertake a master’s degree program emphasizing 
the roots, principles, framing and development of 

the U.S. Constitution.

Fellowships pay the actual cost of tuition, fees, 
books, and room and board.

For information and to download an application, visit

 www.jamesmadison.gov
General inquiries can be sent to madison@act.org, 

or call, 1-800-525-6928

James Madison Memorial Fellowship Foundation

JAMES MADISON 
GRADUATE FELLOWSHIPS

AVAILABLE UP TO

$24,000

ening the analytical value in comparing 
similarities and differences over time. 
Thus, the highly critical 1982 account 
of repression under the Espionage Act, 
from Norton’s college-level A People 
and a Nation may not be representative 
of recent textbooks aimed at secondary 
students. Finally, some will question 
Ward’s choice of topics for inclusion 
or omission. For example, he does not 
cover the Declaration of Independence, 
the adoption of the Constitution, or the 
partisan conflicts of the 1790s. 

Despite its problems, all teachers 
of American history will find much 
worthwhile material in History in the 
Making, and chapters and excerpts have 
most likely already been showing up in 
classrooms across the country. Anyone 
who has struggled to find passages of 
comparable length but varying perspec-
tives on a given topic will appreciate the 
work Ward has produced, and for that 
we are in his debt. By providing dra-
matic examples of how the presentation 
of U.S. history has changed in our text-
books, History in the Making should 
help us motivate students to consider 

the larger meanings of history, and it 
will help students and teachers alike 
better understand ourselves as well as 
our past. 
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Women used to be almost invisible in history 
books used in school, and although they now 
have a stronger presence in textbooks, teachers 
often have difficulty finding the right addi-
tional resources for teaching women’s history. 
Kay A. Chick’s publication fills an important 
gap by identifying appealing literature that will 
engage students in the study of women’s history. 
Biographies and historical fiction are the prin-
cipal genres of literature selected. The author 
pays special attention to choosing develop-
mentally appropriate books and lesson plans 
that can advance standards-based teaching at 
the primary, intermediate, middle school and 
high school grade levels.
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